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     We can all agree that children are the future; a collective future both globally and localized in society. Popkewitz (2007) outlines just how planned and orchestrated this concept of the citizens of the future truly can be and was. Responding to Dewey’s writing, How We Think (1933/1998), Popkewitz primarily argues that thought and reason are cultural practices that create the systems for reflection and action (Popkewitz, 2007:65). We learn in this article about the political motivations amidst significant historical events that led to the creation of the cosmopolitan citizen through schooling and systems of education. This control over the philosophy and intention behind education is not safely contained in the view of the past, but an ongoing drive to create a society, democracy, and ultimately a market.
     There is a certain dystopian undertone in this writing of political control over children and their future as adult citizens. It brings up questions regarding free will and freedom of thought. Ironically, the very prospect of feelings of purpose in life are connected with the cosmopolitan life, “Reason was to provide for happiness, progress, and the insertion of human purpose or agency into daily life” (Popkewitz, 2007:67). In the 18th century it was imperative for the forward movement of the society and ultimately the economy that the citizens began focusing on their agency and purpose in their current life and not just their afterlife. This concept changed the way people approached their ability to move a life forward in a shared understanding of what a trajectory of betterment looked like. No longer were lives determined only by to whom one was born, but to what an individual could gain by participating in society.
     Popkewitz uses a critical foundations approach to respond to the ideas in John Dewey’s theories in How We Think (1933/1998) by addressing the historical context of decisions about schooling and curriculum. He reviews this history of education through a political, social and philosophical lens. These approaches to studying education have allowed him to connect many factors in elucidating the underpinnings and intentions behind schooling children. According to Popkewitz and his references, education for children was not just a nice thing to do for society, but rather a multi-layered view into the underbelly of American politics and the creation of the cosmopolitan citizen in a newly formed republic, much in need of a well-behaved society.
     Writing from an American perspective, Popkewitz takes a tone of certainty, confidence, and boldness. At the age of 82, he comes by this tone from experience, with over forty books in his name or editorship. The confidence with which his message is expressed is a little bit startling; today he may be accused of writing conspiracy theory. This internal reaction as a reader to questioning the government in America shows how much society has changed since he wrote this article back in 2008. No humility will be found in this article. With unapologetic self-awareness, he mentions his ‘ironic’ tone both at the beginning and the end. As a Canadian reader, it is challenging to not be distracted by a little voice inside resisting these theories with a them-not-us refrain. Unfortunately, this small voice of resistance to the truth only reinforces Popkewitz’s arguments; that yes, we all have been schooled to be a citizen in a society of a specific nation. 
     Had this article been written in Canada today, instead of 2008 in America, the Indigenous aspects of the history of education would have been included and prioritized. Popkewitz has highlighted the many strings being pulled behind the scenes of curriculum development, but he does not mention the Indigenous people in America, only “non-whites”. He discusses at length the driving force of European Enlightenment and the priority of ‘reason’ in creating a cosmopolitan society, but doesn’t go so far as to name the impact of colonialism. Perhaps the year this article was written and a difference in cultural perspective between Canadian and American history may be the cause.
     In this article we learn about the ongoing power of a philosophical ideal of the European Enlightenment’s concept of reason. A powerful concept such as using reason to reach perfection both individually but also for a society remains embedded in the hierarchies that exist today. A systemic preference for those that can learn to be cosmopolitan, and an out-casting of those not willing or not capable of becoming this ideal. “The distinctions of cosmopolitan reason are comparative in that the very qualities of the ‘reasonable person’ create maps of its opposite” (Popkewitz, 2007:64). Popkewitz has written extensively on the education subject of the child left behind. He includes this in his article while referencing programs to rein in and ‘include’ everyone in the goal for cosmopolitanism such as the nation-wide initiative of No Child Left Behind, all silently reinforcing those that ‘fit’ and those that don’t.
      The making of citizens, ultimately the making of reasonable people, in the late 18th century was extremely important to secure the development of the new republic. A society needed to be created that was stable and had well behaved, stable people participating in its shared goals of success. This “universality of humanity” was an elite, perfect, cosmopolitan version imagined to be of value for democracy and capitalism (Popkewitz, 2007:66). President Jefferson is quoted in this article as having initiated using schools to create this new stable cosmopolitan citizen. Prioritizing, even idealizing reason and thought provided stability and change simultaneously. This was an important building block in people’s current concepts of enduring and being resilient in the face of change. Using the ability to reason and problem solve quickly became a desired quality which was emphasized in schools through curriculum and assessment. We still see the effects of this today. It is, as Popkewitz writes, a challenge to imagine an education system that does not measure the students on their ability to have self-agency and abilities of reason and problem solving. 
     It would be interesting to read Popkewitz’s thoughts on the current state of division in America. How an education system that was created to fabricate cosmopolitan citizens who were well behaved, lead to such a divided population. We are witnessing what happens when a system is created that emphasizes a category of people that ’fit’ and those that do not. This system has actually fabricated this divide in the population by empowering a conceptual insider and an outsider.
     The term fabrication is introduced in this text referring to cosmopolitanism being made, created and fictional, while referring to programs, theories, stages of development in education (Popkewitz, 2007:66). This is a bold and unwavering statement that undermines any sense of educational freedom. He references Thorndike to elucidate this point, “Agency was not a freedom in any absolute sense, though, but was fixed in relation to the goal setting of schooling” (Popkewitz, 2007:73).
     It may seem that these concepts are obvious only with the clarity of hindsight mixed with pessimism, but Popkewitz cites a few historical records that prove the politicians and powers were instrumental in the planning of how to fabricate citizens. Democracy was built on the concept of the public self instead of just the private self. In this article we see clearly a study of the dominant understandings or unspoken agreements in society and their impact on education. Popkewitz argues from both critical theory camps by not only focusing on critiquing modern society with hindsight, but also highlighting the social inequities caused by these theories. Our education systems have been established to ensure some people cannot participate based on class, gender, race and ability. Here in Canada, we refer to this injustice as the colonial system of education imposed on others, in this article it is illuminated as valuing European cosmopolitanism. Canadian understanding includes reference to the historical events of colonialism; the taking over and the taking from. The American reference to Europe leans more on aspects of influence, never actually admitting to the depth of carnage caused by the dominant European settlers.  
     The narrative of a nation is created by the powers within that nation. Grander than the notion ‘history is written by the victor’, the human experimentation of fabricating society and democracy embeds the cultures highest ideals into the hearts and minds of its citizens for lifetimes and generations, making it difficult to abandon. We can thank Popkewitz for the lifelong experience and dedication he has shared as a writer and academic, looking to shine a light on what is behind our motivations for education and this societal experiment. He has written about the relationship between society, educational organizations and governments, pulling back the curtain on an unflattering scene of people trying to spread perfection and cosmopolitanism. To leave this European past behind, we must reject all threads reminiscent of our missionary history of the ‘civilized’ saving the ‘uncivilized’. Our education system is in need of reform again. Looking to the concept of reason has proven to be a powerful tool for spearheading change and can lend itself once again to providing stability in the face of impending change, this time for positive change and social justice. 
Questions:
How does Popkewitz examine schooling as a social system? Do we value cosmopolitanism in the same way in Canada as has been demonstrated in America?

Or 
Popkewitz cites some important American historical events that have changed the course of education. What are some of the historical events in Canada that have changed the course of education?
Or
“The narratives and images of cosmopolitan reason embody particular sublimes about collective hopes, desires and fears” (Popkewitz). What are some of these narratives or images that come to mind for you, or are alive in your life?
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